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ABSTRACT

The study determined the pedagogical competencies required of Business Educators for
effective teaching of Entrepreneurship Education in tertiary institutions in Cross River State.
Three specific purposes, research questions and hypotheses guided the study. The design for
the study was descriptive survey research design. The population of the study comprised
eighty-nine (89) Business Educators (53 male and 36 female) teaching entrepreneurship
education in four (4) tertiary institutions in Cross River State offering Business Education
courses. The entire population was used therefore, no sample size. The instrument for data
collection was a researcher's self-designed 4-point rating scale questionnaire titled:
Questionnaire on Pedagogical Competencies for Teaching Entrepreneurship Education
(QOPCEE). The instrument was validated by three (3) validates tested for reliability using
Cronbach Alpha coefficient. The overall reliability result obtained was 0.84. Mean and
standard deviation were used to answer the research questions, while t-test was used to test
the hypotheses. Findings revealed that the respondents strongly agreed that instructional
strategies; measurements and evaluation competencies and classroom management
competencies are required of Business Educators for effective teaching of Entrepreneurship
Education in tertiary institutions. Teaching experience had no significant difference on
instructional strategies and measurements and evaluation competencies, and gender has no
significant difference in classroom management competencies. It was recommended,
among other things, that Business Educators should effectively select and utilize appropriate
instructional strategies suitable for individual learners in Entrepreneurship Education
courses.

Keywords: Pedagogical competence, Business educator, Effective teaching,
Entrepreneurship education and Tertiary institutions.
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INTRODUCTION

Education is the process of transmitting relevant knowledge, skills and experiences to the
recipients with the aim of enlightening them to become useful to themselves and the society
at large. In the assertion of Verma et al. (2023), education is the process of acquiring
knowledge, skills, values, beliefs and habits that enables individuals to develop and grow
throughout their lives for themselves or for the betterment of the society. It is the socially
organized and regulated process of continuous transfer of socially significant experiences
from the current to future generation (Naziev, 2017). Education is a social process which
involve the transmission of knowledge, skills, experiences, values and habits to recipients.
This social process could be carried out by parents and guardians, peers and colleagues as
well as specialist educators. The beauty of education is in its functionality. This is because it
enables the recipients to transfer knowledge, skills and experiences into actions that result in
problem solving and need satisfaction. In this regard, the Federal Republic of Nigeria (2013)
stressed on the promotion of functional education for skills acquisition, job creation and
poverty reduction. One way of achieving this is through Entrepreneurship Education.

Entrepreneurship is the creative and innovative means of utilizing factors and processes of
production effectively and efficiently for a successful business venture. It is simply an act
display be entrepreneurs who usually assembles resources including innovations, finance
and business acumen in an effort to transform innovations into economic goods. The formal
process of transforming individuals to be able to identify opportunities and utilize business
resources effectively is referred to as entrepreneurship education.

Entrepreneurial education involves the acquisition of skills, concepts, and management
competencies essential for employment creation (Masho et al., 2025). Entrepreneurship
education can prepare one for employment or self-reliance as a means of earning a living.
Igboke and Olom (2021) elucidated that entrepreneurship education focuses on developing
individuals' knowledge, experience, skills, attitudes and beliefs so that they can have a
product or services to render to others and make a living out of it. It is through effective
teaching and learning that appropriate skills, knowledge and experiences are transferred to
learners.

Teaching in this regard is an enlightenment activity purposefully carried out to change the
life of a person. Havighurst (2018) viewed teaching as the profession of those who give
instructions in elementary schools, secondary schools or tertiary institutions. In addition to
qualification, the competencies of a teacher is critical for effective classroom teaching.
Pedagogy has to do with the process of teaching and the controlling of classroom activities.
Pedagogy as the process of teaching covers what should be taught and learnt; the objective of
teaching it; how it should be taught and learnt; who is qualified to teach; the methods of
delivering the learning contents, how to interact and communicate ideas to the learners; the
use of educational technology in facilitating teaching and learning and the effective
evaluation of the learners. In the aspect of controlling classroom activities, pedagogy

368



Pedagogical Competencies Required of Business Educators for Effective Teaching of
Entrepreneurship Education In Tertiary Institutions in Cross River State, Nigeria

involves the use of the curriculum to control what is taught and learnt in the classroom;
classroom supervision and effective classroom management.

Competency can be seen as knowledge, skills and personal qualities which include attitude,
value, self-image and trait necessary to carry out work activities effectively in line with
educational goals (Tampang & Wonggo (2018). Competencies connect with all that is
required for the efficient performance of one's job such as knowledge, skills, experiences,
attitudes, beliefs, values, and abilities. Pedagogical competence is a measurable ability of a
teacher to perform efficiently in teaching process and classroom management. Pedagogical
competence includes the awareness and utilization of relevant alternative instructional
method and technologies. For the purpose of this study, attention was directed to three
important pedagogical competencies which include: instructional related competencies,
measurement and evaluation related competencies, and classroom management
competencies.

Instructional strategies are the means used to bring about effective teaching and learning and
to help the students to become independent and strategic learners as captured by Alberta
Institute of Learning (2018). Instructional strategies could be seen as the process in which
instructional content is delivered and learning objectives are attained. Adie (2018) described
instructional strategies as are arsenals in the hands of a teacher used in combating learning
challenges in every given situation. Instructional competence is imperative in enhancing
effective teaching and learning. As claimed by Olokundun (2017), educators' instructional
competence is an important factor to ensure students' commitment to entrepreneurial related
learning. In confirmation, the Wing Institute (2018) asserted that a well-designed and
planned instructions that offers sufficient opportunities for successful acquisition of
knowledge, experience, skill and attitude demonstrate mastery in teaching, and teaching
foundation knowledge or skills that become the basis for future learning. Another important
are competencies measurement and evaluation.

Measurement and evaluation are very important concept in education. Button (2018) noted
that without measurement and evaluation, it is impossible to know a student needs and
preferences. Also measurement and evaluation are used by colleges to determine which
students can be admitted, and to determine whether students are learning. It is imperative that
ateacher should be able to ascertain the extent of learning in order to make improvement and
help learners at risk. Measurement and evaluation related competencies are the abilities of
educators to effectively assess students' learning using the right instruments. It is essential to
point out that measurement and evaluation plays a vital role in determining the success of
learning. Mulyani et al. (2019) noted that it is crucial to research how to improve the quality
of assessment in entrepreneurial learning by developing an evaluation model for the
projected outcomes. It is also pertinent for a teacher to be able to manage classroom for
effective learning outcome.
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Classroom management encompasses variety of strategies and techniques adopted to
creating an enabling environment teaching and learning. Some of the strategies may include
setting clear classroom expectations, instilling respect, establishing routines, and
communicating and collaboration between and among teacher and learners in the class.
Joseph et al. (2024) explicated that classroom management is a fundamental aspect of
effective teaching, directly impacting student learning and academic performance. By this
indication, effective classroom management improves learning outcomes including
entrepreneurship education by fostering an orderly, supportive environment that encourages
student motivation, innovation, and active participation. A competent educator should be
able to three things in class namely: learners, materials and learning environment. This
aligns with Agim et al. (2025) that learners' management, classroom environment
management and learning material management competencies are required for teaching
entrepreneurship education. It is however, worrisome about the competencies of the teachers
in delivering competency—based education that would provide the students with appropriate
knowledge, skills for themselves and others, and be employable. This therefore forms the
impetus for an empirical investigation upon which the study is anchored.

Statement of Problem

Entrepreneurship education has become a major strategy for equipping graduates with the
knowledge, skills, and attitudes needed for self-employment, innovation, and economic
development in Nigeria. Despite its inclusion in the curriculum of tertiary institutions, the
achievement of its objectives has remained limited, as many graduates still lack practical
entrepreneurial competencies required to create and sustain businesses. One of the major
factors contributing to this challenge is the pedagogical competence of business educators
responsible for delivering entrepreneurship education. Effective teaching of
entrepreneurship requires educators to possess diverse pedagogical competencies, including
learner-centered instructional strategies, practical teaching methods, classroom
management, assessment techniques, communication skills, and the ability to integrate
technology and experiential learning into instruction. However, evidence suggests that many
business educators continue to rely heavily on traditional lecture methods, with limited
application of innovative teaching approaches that promote entrepreneurial thinking and
practical skill acquisition. In tertiary institutions in Cross River State, there is inadequate
empirical evidence regarding the specific pedagogical competencies possessed by business
educators and how these competencies influence effective teaching of entrepreneurship
education. This gap raises concerns about the quality of entrepreneurship instruction and the
preparedness of graduates for self-reliance and the labour market. Therefore, there is a need
to investigate the pedagogical competencies required of business educators for effective
teaching of entrepreneurship education in tertiary institutions in Cross River State, Nigeria.

Purpose of the Study
The main purpose of the study was to determine pedagogical competencies required of
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business educators for effective teaching of entrepreneurship education in tertiary
institutions in Cross River State, Nigeria. Specifically, the study ascertained:

1.

Instructional strategies related competencies required of Business Educators for
teaching Entrepreneurship Education in tertiary institutions in Cross River State,
Nigeria.

Measurement and evaluation related competencies required of Business Educators
in teaching Entrepreneurship Education in tertiary institutions in Cross River State,
Nigeria.

Classroom management competencies required of Business Educators for teaching
Entrepreneurship Education in tertiary institution in Cross River State, Nigeria.

Research Questions
The following research questions guided the study:

1.

What are the instructional strategies related competencies required of Business
Educators for teaching Entrepreneurship Education in tertiary institutions in Cross River
State?

What are the measurements and evaluation related competencies required of Business
Educators for teaching Entrepreneurship Education in tertiary institutions in Cross River
State?

What are the classroom management competencies required of Business Educators for
teaching Entrepreneurship Education in tertiary institutions in Cross River State?

Hypotheses
The following five null hypotheses were tested at 0.05 level of significance:

I.

There is no significant difference in the mean responses of less experienced and
experienced respondents on instructional pedagogical competencies required of
Business Educators for teaching Entrepreneurship Education in tertiary institutions in
Cross River State, Nigeria.

There is no significant difference in the mean responses of less experienced and
experienced respondents on measurement and evaluation pedagogical competencies
required of Business Educators in teaching Entrepreneurship Education in tertiary
institutions in Cross River State, Nigeria.

There is no significant difference in the mean responses of male and female respondents
on classroom management pedagogical competencies required of Business Educators
for teaching Entrepreneurship Education in tertiary institution in Cross River State,
Nigeria.

Methodology

The design for the study was descriptive survey research design. The population of the study
comprised eighty-nine (89) Business Educators (53 male and 36 female) teaching
entrepreneurship education in four (4) tertiary institutions in Cross River State offering
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Business Education courses. The entire population was used therefore, no sample size. The
instrument for data collection was a researcher's self-designed 4-point rating scale
questionnaire titled: Questionnaire on Pedagogical Competencies for Teaching
Entrepreneurship Education (QOPCEE). The instrument was divided into three clusters,
namely: cluster one (instructional pedagogical competencies), cluster two (measurement
and evaluation pedagogical competencies) and cluster three (classroom management
pedagogical competencies). The instrument was validated by three (3) validates tested for
reliability using Cronbach Alpha coefficient. The result obtained were as follows: cluster one
(0.66), cluster two (0.79) and cluster three (0.88).The overall reliability result obtained was
0.84. Mean and standard deviation were used to answer the research questions, while t-test
was used to test the hypotheses.

Results

Research question 1: What are the instructional strategies related competencies required of
Business Educators for teaching Entrepreneurship Education in tertiary institutions in
Cross River State?

Table 1: Mean and Standard Deviation Rating of Instructional strategies related competencies required of
Business Educators for teaching Entrepreneurship Education

S/N Instructional Strategies Requires: X SD DECISION
1 Ability to use different teaching methods 359 049 SA
2 Mastering of subject content delivered to students 356 049 SA
3 Ability to develop lesson plan 353 050 SA
4 Ability to distribute questions in class 351 054 SA
5 Engage the learners in various learning

experiences 353 050 SA
6 Actively involve the learners in the teaching

learning process 359 049 SA
7 Ability to arouse learners’ interest in the subject 347 050 A
8 Utilize appropriate methods to address individual

differences 360 049 SA
9 Carefully deliver instructions using step -by-step

innovative approach 344 050 A
10 select teaching methods that are effective in

yielding positive instructional results 3.66 047 SA

Grand Mean 3.54 SA

* S A = Strongly Agree; A = Agree

In table 1, the grand mean of 3.54 is greater than the criteria mean of 2.50. This suggests that
the respondents strongly agree that instructional strategies related competencies are required
of Business Educators for teaching Entrepreneurship Education in tertiary institutions in
Cross River State.

Research question 2: What are the measurements and evaluation related competencies

required of Business Educators for teaching Entrepreneurship Education in tertiary
institutions in Cross River State?
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Table 2: Mean and Standard Deviation Rating of Measurements and evaluation related competencies
required of Business Educators for teaching Entrepreneurship Education

S/N  Measurements and Evaluation Related Competencies X SD  DECISION

include Ability to:
11 Identify the strength and weakness of students in the class 359 049 SA
12 Develop the right instruments to effectively assess students’

learning 359 049 SA
13 Utilize test results in making useful decision 3.67 047 SA
14  Analyse data from administered instrument 366 047 SA
15  Interpret results from analysed data on students’

performance 358 049 SA
16  Proper presentation of assessment results 351 056 SA
17  Keep proper records of continuous assessment 360 053 SA
18  Use observational assessment techniques to monitor

students’ progress 356 054 SA
19  Consciously seek feedback to improve students’ learning 357 047 SA
20  Possess skill in preparing test instruments 3.64 048 SA

Grand Mean 3.59 SA

* S A = Strongly Agree; A = Agree

Table 2 show that the grand mean of 3.59 is higher than the criteria mean of 2.50. This finding
reveals that the respondents strongly agree that measurements and evaluation related
competencies are required of Business Educators for teaching Entrepreneurship Education
in tertiary institutions in Cross River State.

Research question 3: What are the classroom management competencies required of
Business Educators for teaching Entrepreneurship Education in tertiary institutions in
Cross River State?

Table 3: Mean and Standard Deviation Rating of  Classroom Management Competencies Required of
Business Educators for teaching Entrepreneurship Education in tertiary institutions in Cross River State

S/N Classroom Management Competencies include the Ability X SD DECISION
to:

21  Create a conducive environment for teaching and learning 3.55 0.50 SA
22 Control students’ disruptive behaviour in class 3.64 048 SA
23 Manage learning resources 3.56 049 SA
24 Engage students’ interest in classroom learning 3.67 047 SA
25  Ability to maintain classroom orderliness 3.56 049 SA
26  Establish a clear standard of conduct in the classroom 3.61 0.53 SA
27  Instil a sense of respect for one another among the students 3.53 0.50 SA
28  Effectively utilize classroom space 3.66 047 SA
29  Efficient management of time 3.55 0.50 SA
30  Sensitive to students’ learning problems 3.70 045 SA

Grand Mean 3.60 0.48 SA

* S A = Strongly Agree; A = Agree

Data in Table 3 reveals that the respondents strongly agree that all the items on classroom
management are competencies required of Business Educators for teaching
Entreprencurship Education in tertiary institutions in Cross River State.
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Table 4: Summary of t test analysis of the mean responses of less experienced and experienced
respondents on instructional competencies required of Business Educators for teaching Entrepreneurship
Education

Item Experience N=89 Mean Std. t-cal  t-crit Df  Decision
1 Iéii)sefi:l[l):.;ence ;i ggg 812 0.61 198 87 Accept
? Iéii)segzsce:;ence ;i ggz 83; 0.24 1.98 87 Accept
’ I}gi;SGrEi:l}::sence ;Z ggg 82 (1) 0.61 198 87 Accept
* Iéz;iizﬁsgence ;Z gg? 82; 0.12 1.98 87 Accept
. Ei;ig:ﬁj;ence ;i ;gg 82 é 0.61 198 87 Accept
° Iéi;iﬁ:ﬁ:;ence ;Z ggg 832 0.61 1.98 87 Accept
! Ei;segzﬁgsence ;i ggg 832 1.66 1.98 87 Accept
; Iﬁii,seizﬁssence ;Z ggg 832 0.51 1.98 87 Accept
’ Ei;ii:ﬁ:gence ;Z 312 828 0.41 1.98 87 Accept

10 15 3.73 0.45

Less Experience ) 364 048 062 198 87  Accept

Experience

Grand Mean 0.60 1.98 Accept

Table 4 shows that all the items are accepted because their respective calculated-t values are
less than the critical-t value of 1.98. Furthermore, the grand mean of the calculated-t value of
0.60 is less than the critical-t value. This finding indicates that the null hypothesis 1 is
retained. It is concluded that there is no significant difference in the mean responses of less
experienced and experienced respondents on instructional competencies required of
Business Educators for teaching Entrepreneurship Education in tertiary institutions in Cross
River State, Nigeria.
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Table 5: Summary of t-test analysis of the mean responses of less experienced and experienced
respondents on measurement and evaluation related competencies required of Business Educators in
teaching Entrepreneurship Education

Item Experience N=89 Mean Std. t-cal t-crit Df  Decision
! Iﬁizsegzgssence ;i ggg 833 061 198 87  Accept
? Iﬁi;ﬁzgs;ence ;i ggg 828 003 198 87  Accept
P Iéii)segzgssence ;Z ;22 83; 113 198 87  Accept
14 Iﬁi;iﬁ:ﬁsgence ;i ggg 82(7) 056 198 87  Accept
P Iéii)igzgsgence ;i ggg gjg 070 198 87  Accept
10 Iéi;ig:ﬁ;ence ;i ggg 82; 112 198 87  Accept
LA G T C N
R I o R E R R
v Ei;iﬁ:ﬁ:;ence ;i ggg 82; 090 198 87  Accept
2 Ez;igzgsgence ;i gz; 832 085 198 87  Accept
Grand Mean 0.78 1.98 Accept

Data in Table 5 reveal that all the items are accepted. This is because their respective
calculated-t values are less than the critical-t value of 1.98. In addition, the grand mean of the
calculated-t value of 0.78 was less than the critical-t value. The second null hypothesis is
retained. This indicates that there is no significant difference in the mean responses of less
experienced and experienced respondents on measurement and evaluation related
competencies required of Business Educators in teaching Entrepreneurship Education in
tertiary institutions in Cross River State, Nigeria.
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Table 6: Summary of t-test analysis of the mean responses of male and female respondents on classroom
management competencies required of Business Educators for teaching Entrepreneurship Education

Item Gender N=89 Mean Std. t-cal t-crit Df Decision
2 Ill/iillzle gz ggg 828 0.77 198 87 Accept
. 11;/211;16 gé ggg 832 0.86 1.98 87 Accept
. %i?rﬁle 2?6) ggg 828 0.33 1.98 87 Accept
* %i?rﬁle gé gg? 832 1.25 198 87 Accept
2 11;1?11;16 22 ggg 828 0.33 198 87 Accept
2 11;211;16 22 222 822 070 198 87  Accept
?7 11;/5111213 22 ggg 828 0.68 198 87 Accept
2 11:/2?11;13 gz ggg 832 0.51 1.98 87  Accept
» ]1;/‘[;11;16 gz ggé 828 0.50 1.98 87  Accept
3 lll/lee;llzle gz ;gg 83; 1.19 198 87 Accept
Grand Mean 0.71 1.98 Accept

Data in Table 6 reveal that all the items are accepted. This is because their respective
calculated-t value is less than the critical-t value of 1.98. Furthermore, the grand mean of the
calculated-t value of 0.71 is less than the critical-t value. The fifty null hypothesis is retained.
This indicates that there is no significant difference in the mean responses of male and female
respondents on classroom management competencies required of Business Educators for
teaching Entrepreneurship Education in tertiary institutions in Cross River State, Nigeria.

Discussion

Analysed data in respect to instructional strategies pedagogical competencies revealed that
the respondent strongly agreed that instructional strategies related competencies are
required of Business Educators for teaching Entrepreneurship Education in tertiary
institutions in Cross River State. This finding agree with Akdeniz (2016) that instructional
strategies competencies showcase the ways and approaches followed by the teachers, to
achieve the fundamental aims of instruction. It also aligned with The Wing Institute (2018)
that teacher instructional competencies offer practical, strategies, practices, and rules to
teachers in ways to improve instruction that improves students' performance and the quality
of the work experiences. Further findings suggested that, there was no significant difference
in the mean responses of less experienced and experienced respondents on instructional
competencies required of Business Educators for teaching Entrepreneurship Education in
tertiary institutions in Cross River State, Nigeria. This is in line with Olokundun, et al (2017)
that an educators' competence in delivering instructions is an important factor to ensure
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students' commitment to entrepreneurial related learning. In the same vein, Richa (2014)
elucidated that the essence of adopting instructional strategies is to meet the various learning
objectives; and this is the focus of every teacher (both new and old).

Findings revealed that measurements and evaluation related competencies are required of
Business Educators for teaching Entrepreneurship Education in tertiary institutions in Cross
River State. The finding here indicates that the ability to measure and evaluate learning in
Entrepreneurship Education is particularly important. Such ability enable the teacher to
ascertain the level of knowledge, skills, competencies and experiences gained by the learner
over aperiod of time. The finding is in line with Button (2018) that without measurement and
evaluation, it is impossible to know students' needs and preferences. Also measurement and
evaluation are used to determine whether students' learnings was in line with objectives. In
this regards, the finding concurred with Hatti in Rasmussen et al (2015) that the quality of
teaching also depends on the evaluation and particularly on the feedback the teacher
consciously or unconsciously seeks from the students in order to revise the teaching.
Through such feedbacks, teachers understand areas that need improvement and how to grade
the learners. Similarly, it was found that there is no significant difference in the mean
responses of less experienced and experienced respondents on measurement and evaluation
related competencies required of Business Educators in teaching Entrepreneurship
Education in tertiary institutions in Cross River State, Nigeria. This suggests that
measurement and evaluation related competencies were imperative to both the less
experienced and experienced Business Educators to be able to ascertain the right strategic
teachings that will yield entrepreneurial results. It is essential to point out that measurement
and evaluation plays a vital role in determining the success of learning. The finding aligns
with Mulyani et al. (2019) that it is crucial to research how to improve the quality of
assessment in entrepreneurial learning by developing an evaluation model for the projected
outcomes.

Analysed data indicated that classroom management are competencies required of Business
Educators for teaching Entrepreneurship Education in tertiary institutions in Cross River
State. The findings suggests that it is essential as an educator to be able to effectively manage
a classroom for effective teaching and learning to take place. Chaotic environment is not
good for academic activities. Rather, an enabling classroom environment characterized with
orderliness, cleanliness, class control and respect for others enhances teaching and learning.
The findings agreed with Mulvahill (2018) that teacher require the ability to ensure that their
classrooms run smoothly, without disruptive behaviour from students. The finding also
tallied with Erden et al., (2016) that teachers' classroom management competencies have a
positive and significant effect for reducing the misbehaviour in the classroom.

Further findings indicated that there is no significant difference in the mean responses of
male and female respondents on classroom management competencies required of Business
Educators for teaching Entrepreneurship Education in tertiary institutions. It implies that
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classroom management is not predicted by gender. The finding aligns with Nwatarali and Ifi
(2023) that difference does not exist in the mean ratings of male and female business
educators on all the identified classroom management and human relation competencies for
effective teaching and learning of business education in public universities in South East,
Nigeria. In buttress, Olom and Igboke (2023) agreed that classroom management
pedagogical competencies are required of Business Educators for teaching
Entrepreneurship Education. Adding that there is no significant difference in the mean
responses of male and female respondents on classroom management as a pedagogical
competence required of Business Educators for teaching Entrepreneurship Education.

Conclusion

Competencies connect with all that is required for the efficient performance of one's job such
as knowledge, skills, experiences, attitudes, beliefs, values, and abilities. Instructional
related competencies, measurement and evaluation related competencies, and classroom
management competencies are competencies are greatly required of business educators for
effective teaching of entrepreneurship education in tertiary institutions. These competencies
are not determined by teaching experiences nor gender. Leveraging these competencies
would enhance developing students' knowledge, experience, skills, attitudes and beliefs so
that they can have a product or services to render to others. By assessing the students rightly,
meaningful feedbacks can be harness to improve learning outcomes. More so, acquiring
these competencies enables the teachers to create an enabling learning environment where
entrepreneurship education knowledge, skills and experiences can be inculcated effectively.

Recommendation
The following are recommended based on the findings of the study:
1. Business Educators should effectively select and utilize appropriate instructional
strategies suitable for individual learners in Entrepreneurship Education courses.
2. Business Educators should adopt practical means in measuring and evaluating
specific entrepreneurial ability and attitude rather than depending on standardized
testapproach.
3. Business Educators should have total classroom control and ensure that
instructional objectives are meaningfully achieved.

378



Pedagogical Competencies Required of Business Educators for Effective Teaching of
Entrepreneurship Education In Tertiary Institutions in Cross River State, Nigeria

REFERENCES

Adie, F. U. (2018). Effect of mentoring as a teaching method on secondary school students'
achievement and interest in financial accounting in Ogoja Local Government Area of
Cross River State. [M.Ed Dissertation] Ebonyi State University, Abakaliki.

Agim, M. A., Igwe, K. O. & Olannye, V. E. (2025). Influence of classroom management
competencies on the teaching of entrepreneurship education by business educators in
colleges of education. International Journal of Entrepreneurship, Technology and
Innovation, 2(1),244-261.

Alberta Institute of Learning (2018). What are instructional strategies? Retrieved from

https://education.alberta.Ca/media/482311/is.pdf.

Alinno, F. C. (2020). Entrepreneurship education curriculum and framework for its
implementation in tertiary institutions in Nigeria: implication for developing
entrepreneurial mindset of students. Journal of Economics and Sustainable
Development, 11(22),40-56

Button, A. (2018). The importance of educational measurement and evaluation.

https://classroom.Synonym.Com/importance-educational-measurement-evaluation-

8397970.html.

Federal Republic of Nigeria (2013). National policy on education (6" Ed). Yaba, Lagos:
Nigerian Educational Research and Development Council Press.

Havighurst, R. J. (2018). Teaching. Available online at: https://www.britannica.com/topic/
teaching.

Igboke, S. A. & Olom, P. A. (2021). Influence of the usage of social networking sites on
academic performance of students in entrepreneurship education. European Journal
of Education Studies, 8 (7),242-257.DOI: 10.46827/ejes.v8i7.3822V

Joseph, E. A., Mgbomo, T., & Agwu, C. O. (2024). Impact of teacher classroom management
on students' performance in Basic Science in Rivers State. Faculty of Natural and
Applied Sciences Journal of Mathematics and Science Education, 6(1), 88-97.

Masho, S., Obafemi, O. D., Azuaga, C. 1., Obafemi, E. D., Obafemi, S. D., & Bioka, N.
(2025). Relationship between entrepreneurship education and business education
students' entrepreneurial skills acquisition in tertiary in Taraba State, Nigeria.
International Journal of Innovative Education Research, 13(2), 169-176.

Mulyani, E., Widiastuti, A., & Supriyant, S. (2019). Developing a model for evaluating
learning outcomes of an entrepreneurship course. International Journal of Learning,
Teaching and Educational Research, 18 (11), 53-69, November 2019
https://doi.org/10.26803/ijlter.18.11.4

Naziev, A. (2017). What is an education? Available online at: https://www.researchgate.net/
publication/317545698.

Nwatarali, C. N., & Ifi, C. C. (2023). Classroom management competencies for effective

teaching and learning of business education in public universities in South East,

379


https://education.alberta.Ca/media/482311/is.pdf
https://classroom.Synonym.Com/importance-educational-measurement-evaluation-%098397970.html
https://classroom.Synonym.Com/importance-educational-measurement-evaluation-%098397970.html
https://www.britannica.com/topic/%20teaching
https://www.britannica.com/topic/%20teaching
https://doi.org/10.26803/ijlter.18.11.4
https://www.researchgate.net/%20publication/317545698
https://www.researchgate.net/%20publication/317545698

JOURNAL OF CURRICULUM AND INSTRUCTION VOLUME 15 NUMBER 1, JULY, 2026

Nigeria. International Scholar Journal of Arts and Social Science Research, 6 (2),
719-722. https://www.theinterscholar.org/journals/index.php/isjassr
Olokundun, M. A., Ibidunni, A. S., Peter, F., Amaihian, A. B., & Ogbari, M. (2018).

Entrepreneurship educators Competence on University Students' Commitment to

learningand  business plan writing. Academy of Strategic Management Journal,
16(2),1-10.

Olom, P A., & Igboke, S. A. (2023). Assessment of education technology and classroom
management as pedagogical competencies required of business educators for teaching
entrepreneurship education in tertiary institutions in Cross River. Al-Hikmah Journal
of Business Education, 3 (1),46-54.

Tampang, B. L. L., & Wonggo, D. (2018). Teacher professionalism in teaching and
vocational education. 10P Conference Series: Materials Science and Engineering,
306(1),1-4.Doi:10.1088/1757—899x/306/1/012017.

Verma, A., Doharey, R. K., & Verma, K (2023). Education: meaning, definition and types.
https://www.researchgate.net/profile/Kapil-Verma 10/publication/372418
302_Education Meaning_definition__ Types/links/64b624628de7ed28baa92eb8/
E d ucati on- M@ eaningzg-def finitown -
Types.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7ImZpcnNOUGF
nZS16InB1Ymxp Y2F0aW9uRG93bmxvYWQiLCIJwYWdlljoicHVibGlj
YXRpb25Eb3 dubG9hZClsInByZXZpb3 VzUGFnZSI6InBl YmxpY2FOa
Wouln19& cf chl tk=qAiKc4yrOPB.zoO6EjJrVFoijmv BM0Z42Yp30GjiZdU-
1739301897-1.0.1.1-62ujkiefrhre4K bOhIRnCZ6bs WtWawm O8ss6wScPOlc

Wing Institute (2018). Teacher Competencies.

380


https://www.theinterscholar.org/journals/%20index.php/isjassr
https://www.researchgate.net/profile/Kapil-Verma%2010/publication/372418%20302_Education%20Meaning_definition_%20Types/links/64b624628de7ed28baa92eb8/%20Education-Meaning-definition-Types.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7Im
https://www.researchgate.net/profile/Kapil-Verma%2010/publication/372418%20302_Education%20Meaning_definition_%20Types/links/64b624628de7ed28baa92eb8/%20Education-Meaning-definition-Types.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7Im
https://www.researchgate.net/profile/Kapil-Verma%2010/publication/372418%20302_Education%20Meaning_definition_%20Types/links/64b624628de7ed28baa92eb8/%20Education-Meaning-definition-Types.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7Im
https://www.researchgate.net/profile/Kapil-Verma%2010/publication/372418%20302_Education%20Meaning_definition_%20Types/links/64b624628de7ed28baa92eb8/%20Education-Meaning-definition-Types.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7Im
https://www.researchgate.net/profile/Kapil-Verma%2010/publication/372418%20302_Education%20Meaning_definition_%20Types/links/64b624628de7ed28baa92eb8/%20Education-Meaning-definition-Types.pdf?origin=publication_detail&_tp=eyJjb250ZXh0Ijp7Im

	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14

